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Since 2004, all initial licensure education programs preparing special and 

general educators in the State of Wisconsin have been in the process of re­

aligning their programs with the Wisconsin Quality Educator Initiative PI 34 

(Department of Public Instruction, 2004a). As part of a five-year Special 

Education State Improvement Grant (SIG) (Department of Public Instruction, 

2003b), I have been collecting data about early childhood educator licensure 

programs in the State (Leonhart, personal communication December, 2003). The 

overall goal of this research is to learn what demographic and programmatic 

aspects shape initial educator licensure preparation in early childhood regular 

and special education in Wisconsin. 

Three major foci guided the type of data that were collected. First, SIG 

goals and outcomes provided a focal point of the inquiry. Second, the survey 

planning team realized that if through a survey, faculty could gain a better 

understanding of all state licensure programs and their alignment with PI-34, they 

would be supportive of increased collaborative professional development 

activities statewide (Department of Public Instruction, 2004a). Third, studying the 

perspectives of faculty members on the current status, priorities, and goals of 

their respective training programs and professional development needs will 

support the improvement of early childhood education licensure programs 

statewide (SIG team meeting, December 4, 2003).  

The Individuals with Disabilities Education Act (IDEA) SIG goals and 

specific early childhood objectives include (1) to conduct professional 

development and technical assistance, (2) to develop a seamless statewide 
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interagency service system of support by forming critical collaborative 

partnerships and (3) to develop and implement a coordinated state dissemination 

system based on research and best practices (Department of Public Instruction, 

2003a). The first objective under goal one is linked to the preservice faculty 

comprehensive survey and reads: “Wisconsin Institutes of Higher Education 

(IHEs) are to develop and implement performance-based preservice teacher 

training programs that prepare early childhood special and general 

education staff to implement best practices for children with disabilities 

and their families in a variety of normal settings, including the home, 

school, and community.” In order to better understand how IHEs work towards 

this objective, a survey was developed to aid in the data collection process. 

During the survey development phase, ten faculty members from four 

institutions compared their respective approaches to evidence-based and 

standards-based instructional practices. During these discussions, it became 

evident that there is high interest among faculty to share detailed information 

about individual programs. Thus, the activities related to survey data collection 

will likely result in increased collaboration among faculty across campuses. 

Additionally, faculty are asked to share their visions for needed program 

improvement and faculty development, which will help in the identification of 

allocations of grant resources and faculty development activities. This committee 

decided to collect course content information based on ECSE and ECRE Content 

Guidelines rather than solely on Wisconsin Educator Standards. 

3 




The survey addressed the following thematic categories (1) demographic 

information to update a state-wide directory of early childhood teacher education 

programs; (2) questions focusing on how faculty are using content guidelines to 

design course content and facilitate clinical experiences, (2) what courses are 

offered on-line, (3) which standards-based work samples and products students 

are required to submit, (4) how unit assessment systems (i.e. developmental 

portfolios at key decision points) are used; (5) what types of interagency 

agreements exist between two year and four year programs; (6) what program 

and faculty development needs exist, and (7) how outside resources (i.e. family 

speakers) are used. Results are mixed as respondents did not complete all the 

questions in the survey. Follow-up interviews and meetings will facilitate further 

data collection during summer of 2006. Preliminary results of the inquiry are 

shared with approximately forty faculty members. At statewide meetings (e.g. 

Intersecting Interests), we plan to share and compare approaches to standards-

based instruction and assessment to learn from each other, identify areas of 

expertise, and future training needs, which are areas that respondents did not 

provide sufficient information about in the survey. It will benefit statewide 

collaboration efforts to develop a shorter survey that faculty complete annually. 

Simone DeVore is planning to develop a shorter survey to collect follow-up data. 

Method 

Following human subjects approval at UW-Whitewater, data collection 

proceeded in the form of an on-line survey conducted during spring and summer 

of 2005, followed by data analysis during the summer and fall of 2005. Simone 
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DeVore worked in collaboration with colleagues (UW-Whitewater and Waisman 

Center) to develop the survey. She then collected and analyzed the data. Follow-

up data collection will be conducted from programs that are developing new 

majors. 

Data Collection 

The participants completing the survey included faculty who oversee four-

year programs of pre-service undergraduate and post-baccalaureate studies in 

early childhood special education and early childhood regular education in the 

state. Faculty members were asked to complete one survey per early childhood 

major program; which means that faculty may have collaborated in completing a 

survey. 

Each school’s early childhood department received an email letter 

explaining the goal of the on-line survey, stating that there are no risks involved 

in completing the survey, that participation is voluntary and that neither non-

participation nor discontinuation will result in any loss of benefits, and outlining 

the benefits of shared information and collaboration among program faculty (see 

attached letter). Since the survey information is used by the Department of Public 

Instruction to update a directory and to collect data to support overall SIG goals, 

program coordinators were asked to assure that one survey for each early 

childhood major will be completed. The benefits of sharing survey results with all 

faculty to plan for future collaborative activities were highlighted.  

I developed the survey in collaboration with technology students, who 

worked in the College of Education Information Technology Lab at Winther Hall. 
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The survey has undergone edits after two reviews by nine faculty members from 

various early childhood teacher education programs. At two meetings, faculty 

members from various campuses expressed an interest in sharing survey results 

at future statewide meetings. In November 2005, I presented part of the survey 

results at “Intersecting Interests”. 

The results reported here are based on the survey, which was sent to all 

state and private Institutes of Higher Education (IHE) and include data from 

eleven institutions. Respondents from state institutions included eight out of 

thirteen University of Wisconsin system schools with early childhood education 

licensure programs in early childhood special education (ECSE, 0 through 8 

years), early childhood regular education (ECRE, 0 through 8 years), and middle 

childhood to early adolescence (MCEA, 0 through 11 years) education. Four out 

of thirteen independent and private institutes offering programs in ECSE, ECRE, 

or MCEA responded to the survey (Department of Public Instruction, 2005). 

While we currently have available data from eleven institutions, including eight 

public universities and three private universities, several program coordinators 

will be interested in contributing updated information as their programs undergo 

changes. 

Information gathering is crucial to assure that priorities and strategies for 

implementing PI 34 in Early Childhood Education and Care programs are 

effectively addressed. There are two reasons for the lower response rate than I 

expected. First, the Content Guidelines used to list courses only apply to 

preparing ECRE and ECSE educators. Thus, programs that train educators in 

6 




MCEA were unlikely to respond to the section where they were asked to list 

courses by Content Guidelines. Second, completing the survey required about 

ninety minutes for programs that offer regular and special education programs. 

For institutions training candidates for licensure in either regular or special 

education, completing the survey took about sixty minutes. The author is willing 

to follow up to seek more responses by creating a shorter survey and personally 

contacting those schools that offer early childhood regular and special education 

licensure programs. There are two private and one public four year institution that 

still need to report data related to early childhood special education professional 

development activities. In particular, studying faculty interests in developing new 

courses and collaborations will be valuable information for program coordinators 

at IHEs. 

Data Analysis 

Survey data was aggregated on the survey website, which is housed on 

the University server. Survey Monkey served as the electronic tool to collect 

data. Quantitative and qualitative information was collected and compared within 

each of the specific categories across all training programs. A comparative 

analysis guided the development of this report (Kools, McCarthy, Durham, & 

Robrecht, 1996), an approach often used in higher education research (Conrad, 

1993). A comparative analysis (Strauss, 1987) of the various programmatic 

approaches used by individual IHEs includes descriptive quantitative and 

qualitative data. Data is presented based on the specific thematic categories, 

which facilitated the information sharing process. Based on this information, 
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faculty can learn from each other and collaboratively outline future program 

improvement and faculty development activities. 

Findings 

Recent changes in educator licensure requirements in the state are 

affecting how Institutes of Higher Education (IHEs) enroll candidates into teacher 

education programs, provide course work and field experiences, assess 

candidate outcomes, and recommend candidates for licensure (PI 34 Early 

Childhood Study Group, 2004). The institutions who, under Chapter PI 34, 

prepare candidates for early childhood educator licenses in the two categories of 

(1) early childhood regular education (ages 0 to 8 years) and (2) early childhood 

special education (0 to 8 years) were more likely to respond to the listing of 

courses by content guidelines than EC/MC or MC/EA licensure programs.  For 

an overview of licensure programs in the state, refer to tables 1a and 1b.  
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Table 1 a: Out of 13 UW system schools the following numbers represent licensure 

programs (either undergraduate or post-baccalaureate programs) in licensure areas 

including 

ECSE: Early Childhood Special Education (0 through 8 yrs) 
ECRE: Early Childhood Regular Education (0 through 8 yrs) 
**= Blended courses in both ECSE and ECRE 
* dual certification option 

# = licensable minor 

p = post-baccalaureate licensure offered 

c= concentration (non licensure) 

ECMC: Early Childhood-Middle Childhood (0 through 11 yrs) 

MCEA: Middle Childhood-Early Adolescence (6 to 13 yrs) 


ECSE 
LICENSURE 

ECRE 
LICENSURE 

EC/MC 
LICENSURE 

MC/EA 
LICENSURE 

STATE IHEs 

* X (with River 
Falls) X Eau Claire 

X X Green Bay 

X X La Crosse 

# X X Madison 

* X p * X * X Milwaukee 

* X * X X X Oshkosh 

Parkside c c (Kenosha) 

# X X Platteville 

* # p (w Eau 
Claire) X p X River Falls 

*X p * X p X p X p Stevens Point 

c X Stout 
(Menominee) 

 # X X X Superior 

** X p ** X p X p X p Whitewater 

Total: 4 Total: 8 Total: 9 Total: 10 Total: 13 
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Table 1 b: Out of 19 Independent Colleges and Universities the following numbers 
represent licensure programs (either undergraduate or post-baccalaureate programs) in 
the licensure areas including 

ECSE: Early Childhood Special Education (0 through 8 yrs) 

ECRE: Early Childhood Regular Education (0 through 8 yrs) 

**= Blended courses in both ECSE and ECRE 

* - dual certification option 

# = licensable minor 

p = post-baccalaureate licensure offered 

ECMC: Early Childhood/Middle Childhood (0 through 11 yrs) 

MCEA: Middle Childhood/ Early Adolescence (6 to 12/13 yrs) 


ECSE 
LICENSURE 

ECRE 
LICENSURE 

EC/MC 
LICENSURE 

MC/EA 
LICENSURE 

PRIVATE IHEs 

X Beloit 
(Beloit) 

X X Alverno 
(Milwaukee) 

 # X X X Cardinal Stritch 
(Milwaukee) 

X Carroll 
(Waukesha) 

X Carthage 
(Kenosha) 

X X Concordia 
(Mequon) 

X X X Edgewood 
(Madison) 

X X Lakeland 
(Sheboygan) 
Lawrence 
(Appleton) 

X X Maranatha 
(Watertown) 

X Marion 
(Fond du Lac) 

X Marquette 
(Milwaukee) 

X X Mount Mary 
(Milwaukee) 

X X Northland 
(Ashland) 

X X Ripon 
(Ripon) 

X X St. Norbert 
(De Pere) 

X X X Silver Lake 
(Manitowoc) 

 # X X X Viterbo 
(La Crosse) 

X X Wisc. Lutheran 
(Milwaukee) 

Total: 2 Total: 5 Total: 10 Total: 18 Total: 19 
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Survey of Institutions of Higher Education 11 

Respondents of the SIG faculty survey were asked to address how courses they 

teach meet early childhood content guidelines in early childhood regular education and 

early childhood special education. The information I provide is based on currently available 

data and does not represent a complete picture of courses offered at all individual IHEs 

that provide pre-service education training towards ECRE and ECSE licensure. The 

information on courses and related content guidelines for ECRE and ECSE are based on 

completed survey data from six state institutions preparing educators towards ECRE 

licensure and four IHEs preparing educators towards early childhood special education 

licensure. 

I was able to complete a comparative analysis of the field-based practicum 

placements in which candidates work with children ages birth to 3, 3 to 5, and 5 to 8 years.  

Three institutions provided information about their student counts and future employment 

goals. An understanding of the extent to which faculty provide support for initial educators 

or wish to receive training through licensure support centers is not complete. Information 

about the extent to which cross departmental courses and other connections with related 

services are provided are summarized based on the data of six state IHEs teaching future 

early childhood regular educators and three state IHEs training future early childhood 

special educators. 

How Content Guidelines and Competencies are Addressed by Training Programs 

Program coordinators were asked to identify courses that met DPI Content 

Guidelines for Early Childhood Regular and Special Education. A comparison of courses is 

available from six campuses that responded to the ECRE portion of the survey.  A list of 

courses and content guidelines in early childhood regular education are included in tables 

2a and 2b. Three campuses responded to the survey section on early childhood special 

education courses and alignment with content guidelines. The results are summarized in 
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Survey of Institutions of Higher Education 12 

table 3. The results show a sample of courses. There is no guarantee that all courses are 

listed, as institutions were asked to respond to content guidelines rather than listing all the 

courses that are offered within their programs.  

Overall, I conclude that a closer alignment of Content Guidelines between Early 

Childhood Regular and Special Education would facilitate the creation of blended content 

courses. An aligned document would help IHEs to analyze how to create courses that will 

incorporate both early childhood regular and special education and interdisciplinary 

instructional content. At Intersecting Interest 2005, I presented how courses and content 

guidelines overlap as reported by six state IHEs and how courses could be blended to 

provide dual licensure coursework in an interdisciplinary fashion. The suggestion for 

alignment of courses in early childhood regular and special education will be presented in 

a different paper. 
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Survey of Institutions of Higher Education 13 

Table 2a: ALIGNMENT OF COURSES WITH DPI CONTENT GUIDELINES FOR EARLY CHILDHOOD REGULAR EDUCATION 

The Early Childhood teacher will demonstrate knowledge of and skills in: 

1. 	 The principles and theories of child growth and development and learning theory as appropriate to children birth through age 
eight. 

2. The characteristics of play and its contribution to the cognitive, social, emotional, communication, motor development and 

learning theory of children birth through age eight. 


3. 	 The theories and principles of classroom organization and management based upon child development and learning of children 
birth through age eight. 

4. 	 The study, implementation, and evaluation of early childhood curriculum based upon child development, learning theory, and 
research for all children birth through age 8. 

5. The strategies in curriculum development, implementation, and evaluation based upon child development and learning theory 
and educational research and practice in the areas of children’s literature, creative arts, environmental education, mathematics, 
motor development, physical and mental health, science, and social science. 

6. The interrelationships among the fields of knowledge and the implementation of a balanced and integrated curriculum for the 
early childhood level. 

7. 	 The use of appropriate strategies designed to develop skills in supporting families from diverse backgrounds as well as in 
promoting parent education and family involvement in the early childhood level program. 

8. 	 The application of appropriate principles of professionalism, program and staff development, supervision and evaluation of 
support staff, advisory groups, community agencies and resources, and pupil services personnel as related early childhood 
programs. 

9. Developmentally appropriate assessment tools with children birth through age eight. 
10. The identification and teaching of children birth through age eight with special needs and talents. 
11. The implementation of instructional approaches which contribute to the preparation of pupils for work including career exploration, 

practical application of the basic skills and employability skills and attitudes. 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (full or partial) 
(c) field based experiences (connected to content) 

1.
 C

h1
ild

 G
ro

w
th

 &
D

ev
el

op
m

en
t

2.
 C

ha
ra

ct
er

is
tic

s 
of

 P
la

y

3.
 C

la
ss

ro
om

 O
rg

an
iz

at
io

n 
&

M
an

ag
em

en
t

4.
 D

ev
el

op
m

en
ta

lly
A

pp
ro

pr
ia

te

5.
 S

tr
at

eg
ie

s 
in

 C
ur

ric
ul

um
D

ev
el

op
m

en
t

6.
 In

te
rr

el
at

io
ns

hi
ps

 A
m

on
g

Fi
el

ds
 o

f P
ra

ct
ic

e

7.
 F

am
ily

 S
up

po
rt

8.
 P

ro
fe

ss
io

na
lis

m

9.
 A

ss
es

sm
en

t

10
. I

nd
iv

id
ua

liz
in

g 
In

st
ru

ct
io

n 

Child Growth Development/ 

Pr
ac

tic
e 

fo
r a

ll 
C

hi
ld

re
n

11
. C

ar
ee

r E
xp

lo
ra

tio
n 

Human Development/ Developmental Learning 
(a) 6 
(b) 4 (1 fully on line) 
(c) 

Foundations/Intro to EC/ Educational Psychology/ 

Principles of Learning 

(a) 6 
(b) 4 
(c) 

Infant/Toddler Methods/Curriculum 

(a) 3 
(b) 2 
(c) 3 
EC/PreK/K Curriculum 
(a) 5 
(b) 3 
(c) 3 
K to 4th grade Methods/ Curriculum 1&2 
(a) 3 
(b) 1 
(c) 
Elementary Ed. Curr. (Math, Lang. Arts, Social 
Studies, Science, Reading)/ Integrated Curriculum 
(math/science and lang. arts/social studies) 
(a) 4 
(b) 1 
(c) 1 
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Survey of Institutions of Higher Education 15 

COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (full or partial) 
(c) field based experiences (connected to content) 
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(a) 4 
(b) 2 
(c) 

Integrated Curriculum (Social Studies/Lang. Arts) 
(a) 3 
(b) 2 
(c) 

Creative Curriculum/Elem Ed. Curric. (Art, Creative 
Dramatics, Movement, Music) 
(a) 7 
(b) 3 
(c) 1 
Emergent Literacy/Oral Language/Lang Arts 

(a) 6 
(b) 2 
(c) 

Reading Methods 

(a) 4 
(b) 2 
(c) 

Concerns & Constraints 

(a) 1 
(b) 1 
(c) 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (full or partial) 
(c) field based experiences (connected to content) 
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(a) 3 
(b) 2 
(c) 
Assessment (Formal/Informal)/Guidance 
(a) 3 
(b) 3 
(c) 
Teaching Children with Special Needs/ Inclusive 
Schooling / Psychology of Learning/ Exceptional 
Child 
(a) 4 
(b) 4 (1 fully on-line) 
(c) 2 
Family Structure and Interaction/ Parent Child 
Interactions/Family Development/ Multicultural 
Education 
(a) 5 
(b) 1 
(c) 1 
Home, School, Community/ Working with Families/ 
School and Society 
(a) 4 
(b) 3 
(c) 1 
Programs for Children and Families/ Administration of 

EC Programs 
(a) 5 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (full or partial) 
(c) field based experiences (connected to content) 
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(b) 2 
(c) 
Reflective Seminars/Portolio Seminars 
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(a) 2 
(b) 2 
(c) 1(student teaching) 

Table 2b: This table includes reported courses offered by six state IHEs whose candidates qualify for ECRE (0-8) via a minor OR 
campuses whose candidates qualify for ECRE (0-8) via a major  

Content Guideline Courses Program 
1. The principles and theories of child Developmental Learning (3 cr.) UW-River Falls 
growth and development and learning 
theory as appropriate to children birth 

Normal Development (6 cr.) 
Curriculum in EC (3 cr.) 

UW-Stevens Point 

through age eight. Parent Child Relations 
Foundations of EC (3 cr.) UW- Platteville 
Creative Development 
Pre-K Methods of Cognitive Development 
K-4 Methods of Cognitive Development 
Oral Language/Emergent Literacy 
Human Development (3cr.) UW-Madison 
Human Development (3cr.) UW-Superior 
Foundations of Early Childhood 
Development of the Young Child (3 cr.) UW-Whitewater 
Working with Families in a Diverse Society (3 cr.) 
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Introduction to Early Childhood Education 
2. The characteristics of play and its 
contribution to the cognitive, social, 
emotional, communication, motor 
development and learning theory of children 
birth through age eight 

Developmental Learning (3 cr.) 
Infant/Toddler Curriculum (3 cr.) 
Pre-K Curriculum (3 cr.) 
Kindergarten Curriculum (3 cr.) 
Human Growth and Development (3 cr.) 
Guidance of Children and Adolescents 

UW-River Falls 

UW-Stevens Point 

Foundations of Early Childhood (3 cr.) UW- Platteville 
Creative Development 
Oral Language Emergent Literacy 
Concerns and Constraints (3 cr.) 
Human Development (3 cr.) 

UW- Madison 
UW- Superior 

Foundations of Early Childhood 
ECE Curriculum 1 & 2 
Working with Infants and Toddlers and Their Families (3) UW-Whitewater 
Working with Families in a Diverse Society 
Informal Assessment of Young Children 

3. The theories and principles of classroom Programs for Children and Families UW-River Falls 
organization and management based upon 
child development and learning of children 

Child Growth and Development 
Curriculum and Methods for the Emergent Reader/Writer UW-Stevens Point 

birth through age eight. Curriculum and Methods for Young Children: Art, Creative 
Dramatics, Creative Movement, and Music 
Pre-K Curriculum, Kindergarten Curriculum 
Supervision and Management 
Teaching Children with Special Needs 
Programs for Children/Families 
Pre K Methods of Cognitive Development 
Guidance and Assessment 

UW-Platteville 

Concerns & Constraints UW-Madison 
Introduction to Education 
Principles of Learning 

UW-Superior 

Foundations of Early Childhood Education 
Exceptional Needs of Young Children 
Administration of Preschool Programs UW-Whitewater 
Guiding Young Children 
Planning for Individual Needs 
Observation and Reflection in Head Start 

4. The study, implementation, and evaluation Pre-K Curriculum, Kindergarten Curriculum UW-River Falls 
of early childhood curriculum based upon 
child development, learning theory, and 

Supervision and Management 
Infant/Toddler Programs 

research for all children birth through age 8. Child Growth and Development UW-Stevens Point 
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Emergent Reader 
Curriculum and Methods for Young Children: Art, Creative 
Dramatics, Creative Movement, and Music 
Guidance in Children and Adolescents 
Guidance and Assessment UW-Platteville 
Oral Language Emergent Literacy 
Concerns & Constraints UW-Madison 
Early Childhood Education 
Introduction to Education UW-Superior 
The Exceptional Needs of Young Children 
Curriculum 1 & 2 
Developing Literacy Pre-K-3 
Introduction to Early Childhood Education UW-Whitewater 
Development of the Young Child 
Planning for Individual Needs 
Emergent Literacy 

5. The strategies in curriculum 
development, implementation, and 
evaluation based upon child development 

Reading Guidance 
Pre-K Curriculum, Kindergarten Curriculum 
Elementary Ed. Courses – Math, Language Arts, Social 

UW-River Falls 

and learning theory and educational research Studies, Science, Reading Development, Reading 
and practice in the areas of children’s Child Growth and Development UW-Stevens Point 
literature, creative arts, environmental Emergent Reader 
education, mathematics, motor development, Curriculum and Methods for Young Children: Art, 
physical and mental health, science, and Integrated Methods: Math and Science Methods 
social science. Guidance in Child and Adolescents 

Integrated Methods: Math and Science Methods UW-Platteville 
Integrated Methods: Social Studies and Language Arts 
Reading, Language, and Literacy I & II 
Creative Development 
Concerns & Constraints, Early Childhood Education UW-Madison 
Reading Methods, Lang. Arts, Science, Math. Social 
Studies 
Curriculum 1 & 2 UW-Superior 
The Exceptional Educational Needs of Young Children 
Developing Literacy Pre-K - 3 
Emergent Literacy, Reading Methods, UW-Whitewater 
Integrated Curriculum 1 & 2 (6 cr.), 
Art in the Early Years, Motor Development, 
Music Methods 

6. The interrelationships among the fields Pre-K Curriculum, Kindergarten Curriculum UW-River Falls 
of knowledge and the implementation of a Curriculum and Methods for Young Children: Art, Creative UW-Stevens Point 
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balanced and integrated curriculum for the 
early childhood level. 

Dramatics, Creative Movement, Music 
Pre-K Methods of Cognitive Development 
K-4 Methods of Cognitive Development 
Reading Methods, Lang. Arts, Science, Math. Social 
Studies 

UW-Platteville 

UW-Madison 

Curriculum 1 & 2 
The Exceptional Educational Needs of Young Children 
Principles of Learning 
Integrated Curriculum (6 cr.) Math/Science, Soc./Lang. 

UW- Superior 

UW-Whitewater 

7. The use of appropriate strategies designed 
to develop skills in supporting families 
from diverse backgrounds as well as in 
promoting parent education and family 
involvement in the early childhood level 
program. 

Parent Education and Family Development 
Infant/Toddler Curriculum 
Pre-K Curriculum, Kindergarten Curriculum 
Multicultural Education 
Programs for Children and Families 
Family Structure and Interaction 
Home, School, and Community Agencies 
Guidance in Children and Adolescents 

UW-River Falls 

UW-Stevens Point 

Foundations of Early Childhood 
Working with Families 
Administration of Early Childhood Programs 
Senior Seminar 

UW-Platteville 

Ethnic and Gender in Education 
Concerns & Constraint UW-Madison 
Practicum 1 
Exceptional Education Needs of Young Children 
Multicultural Nonsexist Education 

UW- Superior 

Principles & Practices of Inclusive Teaching 
Young Children, Families, Educators: Communication & 
Collaboration 
Working with Children and Families in a Diverse Society 
Planning for Individual Needs, 
Guiding Young Children 
Informal Assessment of Young Children 
Working with Children with Multiple Disabilities 

UW-Whitewater 

8. The application of appropriate principles Parent Education and Family Development UW-River Falls 
of professionalism, program and staff Supervision and Management 
development, supervision and evaluation of Teaching Children with Special Needs 
support staff, advisory groups, community Programs for Children and Families UW-Stevens Point 
agencies and resources, and pupil services Home, School, Community Agencies 
personnel and related early childhood Foundations of Early Childhood UW-Platteville 
programs. Administration of Early Childhood Programs 
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Pre-K Methods of Cognitive Development 
K-4 Methods of Cognitive Development 
Concerns & Constraints UW-Madison 
Practicum 1 
Administration of Preschool Programs, Young Children, UW-Superior 
Families, Education: Communication & Collaboration 
Working with Families in a Diverse Society UW-Whitewater 
Admin. of Preschool Programs 
Reflective Seminars 

9. Developmentally appropriate 
assessment tools with children birth through 
age eight. 

Educational Psychology 
Pre-K Curriculum, Kindergarten Curriculum 
Infant/Toddler Curriculum 

UW-River Falls 

Teaching Children with Special Needs 
Child Growth and Development UW-Stevens Point 
Emergent Literacy 
Curriculum and Methods for Young Children: Art, Creative 
Dramatics, Creative Movement, and Music 
Guidance and Assessment UW-Platteville 
Oral Language/Emergent Literacy 
Concerns and Constraints UW-Madison 
Exceptional Educational Needs of Young Children UW-Superior 
Curriculum 1 & 2 , Developing Literacy Pre-K-3 
Formal Assessment of Young Children 
Informal Assessment of Young Children 

UW-Whitewater 

10. The identification and teaching of 
children birth through age eight with special 
needs and talents. 

Teaching Children with Special Needs in Early Childhood 
Child Growth and Development 
Programs for Children and Families 

UW-River Falls 
UW-Stevens Point 

Psychology of Learning and the Exceptional Child UW-Platteville 
Working with Families 
Creative Development 
Guidance and Assessment 
Inclusive Schooling UW-Madison 
Principles of Learning UW-Superior 
Formal Assessment of Young Children UW-Whitewater 
Informal Assessment of Young Children 
Medical Aspects of Disability 
Communicative Disorders 

11. The implementation of instructional Educational Psychology UW-River Falls 
approaches which contribute to the Supervision and Management 
preparation of pupils for work including School and Society 
career exploration, practical application of Curriculum and Methods for Young Children UW-Stevens Point 
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the basic skills and employability skills and Emergent Reader 
attitudes Pre-K Methods of Cognitive Development UW-Platteville 

K-4 Methods of Cognitive Development 
Inclusive Schooling UW-Madison 
Curriculum 1 UW-Superior 
Integrated Curriculum 1 and 2 UW-Whitewater 
(Math/Science and Soc./Lang.) 
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Table 3: ALIGNMENT OF COURSES WITH DPI CONTENT GUIDELINES FOR EARLY CHILDHOOD SPECIAL EDUCATION 

The Early Childhood Special Education teacher will demonstrate knowledge of and skill in: 

1. 	 The principles and theories of child growth and development and learning theory as appropriate to children with developmental delays and 
disabilities birth through age eight. 

2. 	 The characteristics of play and its contribution to the cognitive, social, emotional, communication, motor development and learning of children 
with developmental delays and disabilities birth through age eight. 

3. 	 The methods for organizing and modifying environments in collaboration with parents and other professionals to maximize the children’s 
development through appropriate use of strategies, materials, equipment and technology. 

4. 	 The implementation and evaluation of a developmentally appropriate curriculum based upon child development, learning theory, and 

research for all children birth through age eight including those with developmental delays and disabilities. 


5. 	 The use of appropriate strategies to create and manage a learning environment that provides for: 
-	 Emphasizing play, active manipulation of concrete materials, independence in daily living, exploration of the environment, problem solving, 

and decision making. 
-	 Meeting the unique needs of a diverse group of young children and builds upon their strengths. 
-	 Fostering friendships and interactions with others. 
-	 Integrating content areas such as art, music and literature through adult and child initiated themes. 

6. 	 The support of families and caregivers from diverse backgrounds including, but not limited to, racial, cultural, ethnic, and economic diversity in 
the identification of family concerns, priorities and resources for the purpose of incorporating the families’ desires and goals for children into 
intervention strategies. 

7. 	 The use of appropriate communication skills for working with other persons involved in early childhood settings including parents, volunteers, 
support staff, advisory groups, community agencies and professionals from other disciplines. 

8. 	 The participation as a team member in the following: 
-	 Determining the eligibility for early intervention or special education services. 
-	 The formal and informal assessment of infant and young children’s cognitive, social, emotional, communication, motor, adaptive and 

physical—including vision and hearing development—for initial and ongoing planning and provision of appropriate services. 
-	 The identification of family concerns, priorities and resources for the purpose of incorporating the families desires and goals for children into 

intervention strategies. 
9. 	 The wide variability in normal child development as well as risk factors; developmental patterns and delays representative of specific disabilities; 

and medical aspects of diagnosed conditions, and the effect of such differences upon children and their families. 
10. Child find strategies, informed referral networks, evaluation team responsibilities, individualized family service plans, individualized education 

program processes, and pertinent state and federal laws, regulations and policies. 
11. Professional ethics and issues of advocacy, family rights, confidentiality, and teacher liability. 
12. The appropriate methods of service delivery within natural settings in the home and community such as preschools, Head Start, and family-

and center-based child care. 
13. The intra- and interagency collaboration and implementation of appropriate service coordination and consultation related to the care, 


education, and transition of young children and their families. 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (fully or partially) 
(C) field based component 
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Assessment/Curriculum Infants/Toddlers 
with disabilities and families 
(a) 1 
(b) 1 
(c) 1 
Assessment/Curriculum Preschool Children 

with disabilities and families 

(a) 1 
(b) 1 
(c) 1 
Assessment/Curriculum primary age 

students with disabilities and families 

(a) 1 
(b) 1 
(c) 1 
Psych. Development and Classroom 

Processes/ Medical Aspects of Disability 

(a) 2 
(b) 2 
(c) 

Methods Early Intervention/Internship with 

Infants/Toddlers (EI focus) 

(a) 3 
(b) 3 
(c) 2 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (fully or partially) 
(C) field based component 
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Working with Families/Parent and Family 
(a) 3 
(b) 2 
(c) 1 
School and Community 

(a) 2 
(b) 2 
(c) 

Intro to Spec. Ed./EC 

(a) 3 
(b) 2 
(c) 

Methods EC 

(a) 3 
(b) 2 
(c) 2 
Creative Activities, Art, Music, Movement 

(a) 2 
(b) 1 
(c) 1 
Math Elem./Middle School Teachers 

(a) 2 
(b) 1 
(c) 

Intro to Sign Language 

(a) 2 
(b) 1 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (fully or partially) 
(C) field based component 
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(c) 

Normal Comm. Development and 

Speech/Lang. Disorders 

(a) 2 
(b) 1 
(c) 

Facilitating Communication in Preschool 

Children 

(a) 1 
(b) 1 
(c) 

Emergent Literacy/Reading and Young 

Children 

(a) 2 
(b) 1 
(c) 

Reading Methods for Remediation 

(a) 1 
(b) 

(c) 

Assessment in Early Intervention 

(a) 2 
(b) 2 
(c) 1 
Formal/Informal Assessment 

(a) 3 
(b) 2 
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COURSES OFFERED 
(a) # of Campuses offering courses 
(b) # of on-line options (fully or partially) 
(C) field based component 
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(c) 1 
Beh. Management/Guiding Young Children 

(a) 2 
(b) 2 
(c) 

Curric./Methods for Students with Mild 

Disabilities 

(a) 1 
(b) 1 
(c) 


Methods: students with LD or other 
disabilities 
(a) 2 
(b) 2 
(c) 1 
Social Foundations/Human Relations 

(a) 1 
(b) 1 
(c) 

Assistive Techn is infused in assignments for 

methods courses 

(a) 2 
(b) 

(c) 1 
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How Field-based Placements in Which Candidates Work with Children Ages Birth to 

3, 3 to 5, and 5 to 8 years are Organized 

In the following tables, I provide a comparison of pre-student teaching field 

placements and student teaching placements in hours as reported by six state IHEs. 

Ranges of hours are provided as a way to indicate what the lowest and highest numbers of 

required hours are for candidates to complete field-based assignments in working with 

children of specific ages and programs including Birth to Three Early Intervention (0-3 

Early Intervention), Early Head Start (0-3 Head Start), 3 to 5 year old Head Start, 3 to 5 

year old Child Care (3-5 Head Start/Child Care), Early Childhood Special Education, 

Kindergarten 4 to 6 years, Grades 1 through 3 (Early Elementary), and Special Education 

Grades K through 3 (Early Elementary Special Education). The placements of 3 through 5 

year old Head Start and Child Care are combined as most programs require either one or 

the other field placement. 
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Table 4 a: Ranges of Field Based Experiences in Pre-Student Teaching Placements 

Placement 0 – 3 Early 0 – 3 Head 3 – 5 Head Early Kindergarten Early Early Elem. 
Type Intervention Start/Child Start/ Child Childhood 4-6 yrs Elementary Special 

Care Care Special Education 
Education 

Placement 
Range in Hours 
For ECRE 0 – 20 0 – 20 0 – 50 0 – 20 0 – 40 0 - 100 0 
Licensure 
Programs 
Placement 
Range in Hours 
for ECSE 
Licensure 20 - 45 20 - 45 0 – 20 20 - 45 40 - 45 30 - 45 0 

Programs 
Placement 
Range in Hours 
for MCEA 
Licensure 0 0 – 18 0 – 50 0 0 – 50 25- 105 0 

Programs 
Placement 
Range in Hours 
for ECRE/ECSE 
Blended 
Licensure 

25 25 75 50 50 *50 
*Collaboration 
with spec. ed. 
for inclusion 

Program 
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Table 4b: Ranges of Field Based Experiences in Student Teaching Placements 

Placement 0 – 3 Early 0 – 3 Head 3 – 5 Head Early Kindergarten Early Early Elem. 
Type Intervention Start/Child Start/ Child Childhood 4-6 yrs Elementary Special 

Care Care Special Education 
Education 

Placement Range 
in Hours 
For ECRE 0 0 – 240 0 – 240 0 - 60 200 – 360 200 – 360 0 
Licensure 
Programs 
Placement Range 
in Hours for ECSE 240 – 800
Licensure 
Programs 

(*across 
placements) 

240 – 800
 * 

60 – 800
 * 

60 – 800
 * 

240 - 360 240 - 360 0 

Placement Range 
in Hours for MCEA 
Licensure 0 0 80 - 360 0 200-360 200 - 360 0 

Programs 
Placement Range **Collaboration 
in Hours for with spec. ed. 
ECRE/ECSE for inclusive 
Blended Licensure 200 100 150 240 240 **240 practices (also 
Program possible 

placement for 
240 hrs.) 
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Criteria for Practicum Placement and Incentives Offered to Cooperating Teachers 

In order to determine appropriate placements with cooperating teachers, I asked 

faculty to choose certain criteria for cooperating teacher qualifications. When considering 

qualifications of cooperating teachers, the following criteria were considered to be very 

important, somewhat important, or not important as indicated by nine respondents, who 

completed this section of the survey. 

• 	 Eight out of nine respondents considered the cooperating teacher’s ability  to 

provide constructive feedback to students as very important (one somewhat 

important). 

• 	 Eight out of nine reported that cooperating teacher training is very important (one 

somewhat important). 

• 	 Good communication skills were considered very important by 7 out of 8 


respondents. 


• 	 Five out of nine respondents thought that years of experience was very important, 

four reported that years of experience was somewhat important.  

• 	 Mentor training was considered very important by three respondents, somewhat 

important by five respondents, and not important by one respondent.  

The most frequently reported rewards given to cooperating teachers for mentoring 

students included 

• 	 free cooperating teacher training (by five out of eight respondents or 63%),  

• 	 an end of year celebration (by 63% respondents), 

• 	 free courses for credit (by two out of eight respondents), 

• 	 free journal subscriptions (one out of eight), and 
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• other incentives including reduced fees to special events or small honorarium (by 

63% respondents). 

• Five out of eight institutions provide more than one type of incentive.  

Student Count and Future Employment 

Enrollment data is incomplete and available only based on responses from six 

campuses. New enrollments in one semester (either spring or fall of 2004) ranged between 

10 and 50 students who were admitted into ECRE, ECSE, or EC/ME education programs. 

Out of the total of enrolled students across six campuses, 3% were male and 97% were 

female. Zero percent were African American, three percent were Hispanic, two percent 

were Asian Pacific Islanders, two percent were Native American, and ninety-five percent of 

students enrolled were White non-Hispanic. 

Five campuses provided data on students who graduated during May and 

December of 2004 and their employment plans. Graduates’ employment goals were 

reported based on 2004/ 2005 academic year graduates after they received Bachelor of 

Science or Bachelor of Science in Education degrees and were eligible to apply for 

educator licenses in the areas of EC/MC, ECSE, and/or ECRE. Overall across programs 

that replied to the survey, the following percentage of graduates wanted employment in the 

areas of elementary education, Kindergarten (4 or 5 year old Kindergarten), early 

childhood special education (3-5 years), early intervention (0-3 years), Head Start, or child 

care: 

• 55% of students sought employment in Elementary Education 

• 21% sought employment in Kindergarten settings 

• 9% in ECSE 

• 3% in B to 3 Early Intervention 

32 



Survey of Institutions of Higher Education 33 

• 3% in Head Start 

• 7% in Child Care 

• 2% other 

There is no data showing what type of employment students actually received. More 

extensive information gathering is needed to learn where graduates actually receive 

employment following graduation and how many graduates complete each training 

program. 

Support for PI 34 Initial Educators 

There are currently 16 licensure support centers across the state. The survey did not 

address the question to what extent early childhood education faculty are involved in 

working with the licensure centers. There is a need to collect follow up data related to 

activities of IHEs with licensure renewal centers. Further, we need to assess what type of 

early childhood licensure support each of the centers offers. Faculty from 5 IHEs did report 

that they perceive to have needs in terms of providing faculty support for initially licensed 

educators. Survey results indicate that 40% of respondents perceive a need to receive 

more training and support in setting up licensure renewal supports to educators who 

articulate professional development plans. 

Cross-Departmental Courses and Other Connections with Related Services 

According to survey responses, higher education departments are listed as being 

individually responsible for courses taught. Departments include Curriculum & Instruction, 

Special Education, Psychology, Communicative Disorders, Educational Foundations, 

Media and Technology, Art, Music, and Health and Physical Education. There is one 

university that reported using interdepartmental curriculum between Special Education and 

Curriculum & Instruction to integrate regular and special education content. Collaborative 
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practices were reported as inviting family members, who co-teach course content and 

inviting speakers from other disciplines to provide extra-curricular content. Eighty percent 

of respondents reported using course assignments and activities that focus on 

interdisciplinary content such as inviting guest speakers (family members, professionals 

from related fields, community representatives and advocates) to speak in classes. Sixty-

six percent reported having a sufficiently large pool of speakers available. Only 16% 

reported having funds available to pay speakers; and 66% would like funds to be available 

to pay a stipend for speakers. Fifty percent (3 out of 6 respondents) said they are 

interested in participating in a state-wide program that lists speakers and provides stipends 

for speakers. 

A more thorough investigation of courses that are co-taught or cover 

interdisciplinary fields needs to take place to better understand the extent to which 

campuses integrate interdisciplinary practices. I recommend that campuses be allocated 

innovation grants towards implementing more interdisciplinary courses. A self-study 

comparing pre- and post- practices could provide helpful information about the increase in 

such practices. 

Future Directions and Issues 

Early childhood regular and special education professional development needs are 

complex as early care and education providers participate in pre- and in-service 

professional development at a wide range of training levels (American Association of 

Colleges for Teacher Education, 2004). In Wisconsin, existing structures for providing 

professional development include a wide range of opportunities from early childhood 

development and care training provided at High Schools, Technical Colleges, Institutes of 

Higher Education, professional associations, school districts, and CESAs. Colleges and 

universities possess the primary responsibility to prepare educators for licensure in early 
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childhood regular education and early childhood special education. In addition to prepare 

candidates for educator licensure, IHEs are responsible to support Wisconsin’s statewide 

goal to achieve a coordinated professional development system for early childhood and 

school-age care and education professionals (Department of Public Instruction, 2004b; 

Wisconsin Early Childhood Collaborating Partners, 2001). It is with this goal in mind that 

the survey of Institutes of Higher Education was developed to better understand how early 

childhood education programs address licensure content guidelines and professional 

development requirements under PI 34. Since the first Intersecting Interests meeting in 

1997, a dialogue began about how to best align professional development efforts with the 

knowledge and skills early childhood care and education professionals need in today’s 

workforce. This dialogue is ongoing and further strengthened through State Improvement 

Grant Initiatives. The initial survey results presented here provide a first overview of where 

IHEs are at in terms of preparing the future early childhood workforce. 

While it concerns me that not all teacher licensure programs have responded to the 

survey, there are opportunities for improvement of the on-line survey to facilitate annual 

data collection. It is my wish to develop a more simply designed on-line survey during the 

summer of 2006. Further, I want to gather missing information from campuses that have 

not yet responded to the initial survey. This may be best accomplished via personal visits 

to campuses at the end of the 2006 spring semester. 

What we did learn provides helpful information that we can use to compare future 

data. In particular, we will be able to compare how articulation agreements between 2-year 

and 4-year institutions affect students who receive ECSE and ECRE licensure. For 

example, we may see an increase of candidates from backgrounds other than the 

dominant cultural constitutions and students who come into professional education 

programs through non-traditional paths. A better understanding of newly formed 
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articulations will be facilitated through future data collection about agreements that are in 

place and those that are being developed through mini-grant efforts.  

The collected information on early childhood regular and special education content 

guidelines and the courses that are offered at institutions provides an overview that will be 

helpful for IHEs to begin a comparison of coursework and sequences. In an effort to 

develop an aligned system of professional development, it will be possible to strengthen 

our dialogue about how course content and requirements in early childhood regular and 

special education can be effectively offered as interdisciplinary courses. Such courses will 

provide future early childhood educators with better opportunities to seek dual licensure in 

early childhood regular education and early childhood special education.  

Thank you for reading this document. Please, address questions or comments to: 
Simone DeVore 
devores@uww.edu 
or (262) 472-5808 
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